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Abstract 

This study is concerned with investigating both the products and processes of English 

courses. The current ESP programme in FEIT, TU, Yemen endures a lot of problems 

related to its efficiency to improve the students’ English language needs to cope with 

their current and future language needs.  This study aims to present the results of a 

language evaluation study of this programme with concentration on both its strengths and 

weakness. A baseline evaluation or needs analysis was carried out to examine the 

students’ needs in relation to their English courses. The processes inside classrooms were 

also examined and evaluated. This is called formative evaluation. Finally, at the end of 

the instruction, a summative evaluation was conducted to measure the outcome of the 

entire programme on the students. This kind of evaluation was carried with the aim of 

accountability. Cloze testing producer was also used. Furthermore, the English admission 

test and the teaching materials of the programme were thoroughly examined to see their 

suitability. The findings of the study reveal that the entire programme under investigation 

fails to fulfil its aim in improving the students’ English language proficiency to cope with 

the language need in academic and workplace settings. 
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Introduction 

 Sometimes, evaluation is used interchangeably with assessment, but they are technically different 

and two distinctive terms (Lynch, 2003; Brindley, 2001; Genesee, 2001; Nunan, 1992; 1988a). 

Generally speaking, evaluation is “a matter of judging the fitness of something for a particular purpose” 

(Hutchinson & Waters, 1987, 96). In other words, it is a part of our everyday activities, but it has a very 

powerful role to play in educational settings than in informal social settings. Evaluation of courses or 
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programme was a neglected area for some time in ELT (English Language Teaching) in general and in 

English for Specific Purposes (ESP) in particular for different reasons. However, more attention has 

been given to it in recent years, especially in developing countries where the evaluation for 

accountability is the dominant activity. Evaluation is generally divided into two main types: formative 

evaluation and summative evaluation. 

 Before conducting any kind of evaluation, there are some wh- and yes/no questions which have 

been posed by many ESP practitioners and evaluation theorists (e.g. Genesee, 2001; Dudley-Evans and 

St John, 1998; Rea-Dickins and Germaine, 1992; Nunan, 1992; Robinson, 1991; Hutchinson and 

Waters, 1987). All their wh-questions of evaluation go around the same components of any evaluation 

with only little differences in articulation and length. These questions should be, therefore, considered as 

the evaluation thematic framework, paradigm, or checklist, and they need to be addressed by anyone 

who wants to conduct an evaluation process. Accordingly, this study is presented under the headings of 

these questions. 

 

 

1- The goals of the evaluation  

 The ESP programme in the Faculty of Engineering and Information Technology, Taiz University 

(hereafter FEIT, TU), Yemen endures a lot of problems related to its efficiency to improve the students’ 

English language proficiency to cope with their current and future language needs. Therefore, the 

purposes or goals of this evaluation process are firstly, to provide feedback about the effectiveness of the 

current ESP programme in the FEIT, TU in improving the learners’ English proficiency to cope with 

their current and future needs and the demands of specialized courses being taught through English and 

secondly, to provide recommendations for improving the programme under investigation. The 

evaluation was carried out within the framework of ESP. 

2- The Subject of the Evaluation 

 The whole ESP programme/course or some aspects of it can be the subject/object/target of the 

evaluation process. The short answer to what should be evaluated, according to Hutchinson and Waters, 

is “everything of significance” (152). Ellis (1997, 1998, cited in McGrath, 2002, 183) distinguishes 

between ‘macro-evaluation’ and ‘micro-evaluation’. The first, as defined by Ellis, is “an attempt to 

evaluate a programme (or project) in its entirety, then micro-evaluation focuses on a single aspect, 
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administrative or curricular, of the programme”.    This study concentrates on 

multiple purposes of the evaluation, which include accountability (product-oriented evaluation) and 

development and improvement (process-oriented evaluation).  

3- Who carries out the evaluation?  

 Evaluation can be carried out either by insider (e.g., teacher) or outsider (e.g., researcher, an 

expert, etc.). However, who should conduct the evaluation process is a debatable issue. The risk of an 

insider may be great. Rea-Dickins and Germaine (1992) frankly state that  

“It was felt that an insider such as a classroom teacher or an inspector was unsuitable because 

their judgements would be too subjective, i.e. that they would be unable to distance themselves 

from the object of the evaluation; this would be a ‘bad’ thing. There was concern about the 

possibility of  biased data” (67). 

 On the other hand, some other practitioners believe that an outsider may not be able to involve in 

the course or programme being evaluated due to partly the sensitivity of his work and partly the negative 

attitudes of stakeholders towards the whole evaluation process. However, Genesee (2001) believes that 

researchers “often play an important role in formal programme evaluation, be it for strictly scholarly 

purposes or in co-operation with districts as part of their accountability efforts” (147). The traditional 

evaluation for accountability is usually carried out by external evaluators (Kiely, 1998) and this is what 

is followed in the study.  

4- Data Collection and Analysis 

 There is no single way of conducting an evaluation; programme evaluation can make use of 

quantitative and qualitative methods. In other words, it can be achieved by different instruments, such as 

learner-self-assessment, formal assessment or testing and observing learners’ success and 

accomplishments in the classroom. Thus, one or different kinds of instruments or techniques can be used 

in carrying out the evaluation of ESP courses, such as questionnaires, interviews, observation, 

discussion, assessment etc. 

 The other part is collecting information from different sources. There are various sources of 

evaluation information, so evaluation can be approached from the learners’ perspective, the teachers’ 

perspective and the perspective of the outside-teaching experts (Lynch, 1996; Richard, 2001; 

Hutchinson and Waters, 1987). “In evaluation it is important to collect views from a variety of relevant 

participants” (Rea-Dickins and Germaine, 1992, 99). 
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 Multiple methods and sources of information were used in this study. In other words, triangulation 

was used at different levels. The product-based evaluation makes use of a pre-experimental model with 

pre and post tests in order to examine the effectiveness of the programme under investigation. The 

process-oriented evaluation makes use of an illuminative model. 

 The results of the pre and post tests have revealed that the ESP programme in the FEIT had little 

effect on the students’ English language proficiency. The programme did not allow them to develop 

their language proficiency, so it is ineffective and inefficient. The results show a little difference in the 

marks of the169 students of the two groups, who took this test. The pre and post tests had significant 

relation at 0.05 level of significance, the mean of the pre-test results is 3.04, the mean of the post-test is 

3.97 and the p-value is .005. This means that there is only a little difference between the results of both 

tests, i.e.  .93. In the second year, only three students got marks above 15, the minimum mark. Their 

marks are 15, 17 and 24. This means that second year students had low English proficiency after 

completing three English courses. In other words, the programme did not develop their language 

proficiency. 

 The results of the observation sessions support the aforementioned results. They reveal that the 

ESP programme in the FEIT does have a small number of strengths and many weaknesses. For instance, 

using of the inductive approach in teaching by the first year teacher and the different vocabulary 

activities in the second year are reported strength aspects in the programme. On the other hand, large 

classes, bad allotment in the timetable slots, ill-equipped classes and archaic teaching methods and 

materials are examples of the weaknesses. During the interviews with specialised teachers, most of them 

did not attribute strength aspects on these English courses. As well, the close examination and 

evaluation of the materials of these courses have shown that these materials have many weaknesses and 

missing aspects, which definitely affected the whole teaching/learning process of these courses. They 

are totally inappropriate materials for the purpose of English for Science and Technology (EST) in 

relation to ESP in the FEIT. The examination of the English admission test has also revealed that this 

test is ineffective and an ill-organised admission procedure. 

 Furthermore, these engineering students seemed to perceive their English language needs for their 

study in English courses almost in the same way, although they are studying in two different successive 

levels. The feedback from observation sessions of the first and second year students in English and 

specialised classrooms also provided a list of difficulties, which should be translated into needs. Micro 
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skills such as taking notes, listening to lecturers and interacting with others are examples of their needed 

skills. 

 Finally, with very little exceptions, the mean scores result of the students’ and specialised teachers’ 

evaluation questionnaires reveal that the overall facets (the courses materials, the teaching methods, the 

classrooms processes and the English admission test) of the ESP programme in the FEIT are not 

workable, efficient, feasible and effective. For instance, with 2.33 mean score, the students did not agree 

that English courses helped them in improving their language proficiency. 

 To put it briefly, a significant result can be summarised from the analysis of the qualitative and 

quantitative data. This result is that the evaluation study concluded that the investigated ESP programme 

in the FEIT is not on the whole effective and successful, and the learning is not efficient, so decisions 

should be taken to improve or modify it. 

 

5- Making Decisions 

 Finally, the evaluator can make a written report which contains the whole evaluation process, so 

activities should be modified to get an effective and efficient ESP programme. Initial or baseline 

evaluation (e.g., Needs Analysis) leads into course design. Formative evaluation may bring immediate 

modifications to the programme. Mackay (1981, as cited in Mitchell, 1991, 152) argues for amid of 

evaluation which “has as its purpose the provision of those in authority with information which can be 

used in making decisions about improving or modifying the program”. The information resulting from 

this evaluation assists course designers in deciding whether a course needs to be modified or altered in 

any way, so that objectives may be achieved more effectively. On the other hand, summative evaluation 

leads to future activities, and a decision will be taken as to whether to repeat the course or not, or make a 

new one, or, in the case of a ‘one-off’ course, whether money has been well spent or not, i.e., 

accountability. 

 In this context, a viable programme which encompasses a course design and pedagogical 

recommendations and implications is necessary to upgrade this programme to the expected level of its 

entire stakeholders, viz. students and their sponsors, teachers, the college authorities, etc. Each course 

design of the programme should contain a set of goals and objectives, course structure, syllabus 

planning, materials and teaching methodology, students’ assessment and course evaluation. Moreover, 
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the perceived items are considered students’ actual needs and priorities to be included in the courses 

objectives, materials, activities and syllabuses specifications. 

 Some specialised teachers suggest some steps to overcome this situation. Moreover, English 

teachers presented some suggestions. Among the suggestions of all these teachers to overcome 

weaknesses were: dividing students into small groups, allocating more teaching time to English courses, 

designing syllabuses for these courses in collaboration between specialised and English teachers and 

making them completely ESP courses with an appointed permanent ESP teacher in the college. All these 

and the aforementioned suggestions are considered decisions, which should be undertaken soon. 
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