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Abstract: 

The purpose of this paper is to give second/foreign language teachers a vivid picture of 

task-based approach, how it works and also what are its benefits. There is much evidence 

to show that task-based approach plays a very important role in foreign language 

teaching and learning. Task-based approach is a foreign language teaching method 

which has been used since 1980. In second language teaching, it was first carried out in 

India by N. Prabhu, who published the Bangalore research report in 1982 and developed 

the concept of task-based approach (Wei, 2004).According to the National Association of 

Software and Services Company (NASSCOM) former president Kiran Karnik, only 25 

percent of technical graduates are suitable for employment in the outsourcing industry 

because of their lack of abilities to speak or write well in English. If the technical 

graduates develop their communication skills , they will develop their career too. 

Keeping this in mind a small study to measure the Effect of Task-based Language 

Teaching Methodology on Writing Skills among the Students of Swarnandhra  

Engineering College at a rural place in Andhra Pradesh was conducted. 3rd B.Tech. (75) 

students at the College,  were taken as samples. Study was conducted, results were found 

out , and recommendations were made to the teachers of English.   

Key Words:  Task-based language teaching methodology , communication skills , a case study. 

 Introduction 

According to the National Association of Software and Services Company (NASSCOM) 

former president Kiran Karnik, only 25 percent of technical graduates are suitable for 

employment in the outsourcing industry because of their lack of abilities to speak or write well in 
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English. If the technical graduates develop their communication skills , they will develop their 

career too. Keeping in view these kinds of statements , English is introduced in engineering 

colleges affiliated to various universities in A.P. for  classroom teaching purpose. The main 

objective of teaching of English in engineering colleges in A.P. is to make the students proficient 

in communication skills particularly oral and writing skills so that they can attend campus 

interviews confidently and get selected in the recruitment. Neustupny (1989:21) states that 

“Writing, as all other communicative skills, is an inevitable part of the study of the content of 

any subject, thus reflecting the student’s development of an aspect of socio-cultural competence. 

Hence, writing skills, a productive skill is to be given much importance in educational 

institutions. It is said that “Drafting is an art” and this art can be acquired by constant practice. 

So, one can gain proficiency in writing skills only by constant practice in real communicative 

settings Writing is a productive skill in the written mode and it is more complicated too. There is 

no doubt, writing is the most difficult skill for foreign language learners to master. Writing 

competence in a foreign language tends to be one of the most difficult skills to acquire. This is 

true for English as well. The key to successful writing classes is that they are pragmatic in nature 

targeting the skills required or desired by students. Generating and organizing ideas is not so 

easy. Writers of the  target language need to pay attention on mechanics of writing (hand-

writing, spelling,  punctuation, etc.) as well as on higher level skills of planning and organizing 

ideas in logical sequence. Vocabulary and word choice are other difficulties. These difficulties 

become worse if their language proficiency is weak. Writing research has shown that students 

need to be exposed to and have practice with various topics in addition to narrative writing 

(Martin,1989). According to Martin,  writing involves the following micro- skills.     

 Using the orthography correctly, including the script, spelling and punctuation. 

 Using the correct forms of words. 

 Using the right tense, or case or gender. 

 Putting words together in correct word order. 

 Using apt and appropriate vocabulary. 

  Making the main sentence constituents , such as subject , verb , and object , clear to the 

reader. 

 Making the main ideas distinct from the supporting ideas. 
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 Making the text coherent. 

 Judging the background knowledge of the audience. 

 

 Stages of implementing the writing tasks 

According to Kreshen (1984) writing task is comprised of four main stages. Planning , drafting , 

revising , and editing. 

Planning :Task-based activities provide the learning experiences for students at planning stage. 

Group brainstorming , clustering , rapid free writing , and generating ‘Wh’- questions.   

Drafting : At this stage the writers focus on the fluency of writing and not on grammatical 

accuracy . 

Revising : Beck (1986:149) suggests that the teacher collects and keeps the students’ draft and 

then asks them for rewriting.  When the students are asked to rewrite without their original drafts 

, they become more familiar with their purposes. The writers are very meticulous at this stage 

and their writing develops confidence and authority.  

Editing: At this stage students edit their own drafts or their peer’s work for grammar, vocabulary, 

spelling and punctuation. 

 Writing Skills – Learning Objectives  

Learning objectives of writing skills are 

i.   to communicate effectively in writing to a variety of audiences and for a variety of purposes.  

ii.  to use writing as a tool for thinking and learning.  

iii. to develop skills in planning writing and completing tasks.  

iv. to appropriately apply mechanics and conventions of writing. 

Methods of teaching writing skills : 

McCracken, M. (1998) suggests the following tips for teaching writing skills. In the following  

table,  tips for effective writing are given. 

Tips for good/ effective writing  

1.Use short sentences Short sentences force you to break your ideas into simple understandable 

statements. Sentences should not be more than 20 words.  



         Scholar Critic                                                     ISSN 2348 – 6937 (Print)                                                                                         
            Vol-01, Issue-02, August 2014.                                                   ISSN 2348 – 6945 (Online) 

 

                                www.scholarcritic.com             Page 148 of 163 

2.Use common words Use words readers understand  

3.Use subject-verb 

object constructions 

It is easier to read sentences with simple subject –verb-object construction. 

For example it is easier to read ‘The man gave the ball to the boy’, than 

‘The ball was given to the boy by a man.’ Use active verbs. Active verbs 

are easy to read. Passive verbs are more difficult to understand. You can 

eliminate many passive verbs and shorten your sentences by avoiding ‘is, 

am, are, was, were, be, been and being.’  

4. Make lists  Use lists when you have several items you want to include in one sentence 

or paragraph such as: ‘My company gives me the following benefits:  

• Undercover parking , 

• 4 weeks paid vacation each year, 

• Free day-care services.’  

5.Reduce Remove all words which do not add meaning to your writing.  

6.Edit and proofread 

your writing to find 

errors 

Eliminate unnecessary words and repetition. Read backwards to find 

spelling errors. Use a ruler beneath each line.  

Material for writing skills: 

There  is many a task that could be given for writing skills. Ann  Raimes (1983) has suggested so 

many techniques for developing writing skills. For example: Scrambled Sentences; Parallel 

Writing; Picture Sequence; Description; Sentence Combining; Paragraph Writing; Diary 

Writing; Dialogue Writing; Designing Posters, Placards, Pamphlets; Advertisements ; Production 

with the given clues and so on . Material for writing skills could be collected from any source, 

from the newspaper, from books, etc., provided every task should have a goal. Given below are a 

few pictures for description, and  story writing.  ‘Error Correction’ and ‘Fill in the blanks’can 

also be taken as writing tasks.  

 Hypothesis/Research Questions 
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 To investigate if there is any significant difference in the mean scores of pre-test and 

post-test in writing skills 

 To measure the effect of TBLT on the writing skills of the students 

Review of the related literature 

*The studies of Bennet (1986) conclude that “Students learn to write when they write in real 

communicative settings; they do not learn to write from abstract knowledge of discourse 

patterns. Students learn to write when the topic and audience are clear, meaningful and real.  

*According to the suggestions given by Hiatt (2002:58) , the students can be taken on a walk 

around  the town.  They collect information about the town. At some locations the teachers can 

arrange for them a guide who will tell them about that part of the town.  They must write the 

report to go with it.  The more creative students are expected to write their own report without 

getting help from the teacher and they do so in a guided writing session. 

*K.Neelaveni (2005) studied the first year JNTU English Course.  Her findings are language labs 

must be set up to improve the students in LSRW particularly in oral and written communication 

skills; students need improvement in writing skills.  Her study recommends the use of language 

lab to improve the skills.  

*According to Sybil Marshall (1974), creative writing is the most common synonym for free 

writing. She says creative writing, may be undertaken by the students in any of the following 

situations:  

—as a class activity, directly under a teacher’s full control 

—as a group activity 

—as an individual activity 

*A study was conducted by Griffiths and Parr (2001) at a private English language school for 

international students in Auckland, New Zealand. The study used a real classroom situation to 

investigate students’ language learning strategy use. The students were asked to contribute their 

own ideas and over a month a list of 32 items had emerged. Writing a diary in English is the 32nd 

item in the list of items in the language learning strategy. Teachers report that this item is highly 

important but the findings state that students across all levels do not use it more frequently. 
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*English for Academic Purposes practitioners Horowitz (1986) and Swales (1987), criticized in 

the late 1980s the Process Approach. It was pointed out that writing is ultimately judged by 

content, not process. Teaching students to express their ideas is important, but an exclusive focus 

on this could lead to writer- based texts which might be inappropriate or wrong.  

* ELT practitioners Raimes (1985) and Zamel (1985) in the U.S.A, Hedge (1988) and White and 

Arndt (1991) in the U.K., quickly saw the applications to ELT. Activities for generating and 

organizing ideas, drafting and redrafting text were introduced, involving new methods of 

feedback (peer feed-back, reformulation, and conferencing). Research has looked at particular 

areas such as skilled and unskilled writers, and individual writing in two languages. The findings 

suggest that there are differences according to expertise.  However, L2 writers are not equivalent 

to unskilled L1 writers because they bring L1 writing skills and habits to L2 writing. 

*Another pioneer in the teaching of writing tasks is Ann Raimes (1991). She is an influential 

writing teacher and researcher. She divided writing instruction according to its focus, into four 

approaches. These are: focus on ‘form’, on ‘the writer and his/her cognitive processes’, on 

‘content’ and on ‘the demands made by the reader’. 

Methodology  

The present study was carried out in Swarnandhra Engineering College (SWEC), 

Chinnamamidipalli, Narsapur,W.G.Dst. A.P. India. I am grateful to Dr.  Rameshbabu Satrasala 

,Secretary & Correspondent , for giving me permission to carry on my project. Since I have  been 

working as an English teacher at different levels for quite a long time  (around 26 years ) in 

Andhra Pradesh, I have noticed some weaknesses among the students. The problem is that 

students, even though they have received several years of formal English education in schools 

and colleges , they frequently remain deficient in the ability to actually use the target  language, 

in normal communication, whether in the spoken or the written mode (Widdowson,1979:117).  

During  my M.Phil. Research, (2006-2009), I came across a new technique called Task-Based 

Language Teaching (TBLT) , and this technique in fact stimulated and innervated me to take-up 

a mini project in an engineering college and investigate its (TBLT) effect on writing  skills of the 

students. As the researcher has been working in an engineering college for the last five years, it 

has been noticed that  most of the exercises in their text-books are activity-based. Activity –

based syllabus which enables the teachers to conduct a lot of activities which according to Breen 
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(1987:23) and also Richards et al ( 2000:468) are  called Tasks. Activity-based syllabus is 

designed so as to provide an opportunity for the students to communicate freely in the given 

context as tasks in the classroom. But to my dismay , students are not good at writing skills. I 

personally hypothesized that TBLT methodology would help the teachers to improve students’ 

writing skills. 

What is TBLT?    

Task-based Language Teaching (TBLT) is a teaching methodology. It is a dynamic and 

developing learning method. It advocates learning language, knowledge and training skills in 

the process of completing tasks. 

What is a Task ? 

A task is a piece of classroom work which involves learners in comprehending, manipulating, 

producing, or interacting in the target language while their attention is focused on mobilizing 

their grammatical knowledge in order to express meaning, and in which the intention is to 

convey meaning rather than to manipulate form. The task should also have a sense of 

completeness, being able to stand along as a communicative act in its own right. (Nunan, 2004, 

p.4)  

  Methodology 

The following procedures were adopted to get the answers for my problems. 

Samples for the  project 

The samples for the study were 75 students of the third year B.Tech. (2009-2013 batches) of 

Swarnandhra Engineering College (SWEC), Chinnamamidipalli, Narsapur,W.G.Dst. A.P. The 

students belonged to different branches like E.C.E., C.SE. , E.E.E. , and Civil . 75 students were 

divided into 2 sections, one  consisting of 37 students and the other 38 irrespective of 

branch/gender. The study consisted of two variables, one independent variable and one 

dependent variable. The independent variable was the Task-based Language Teaching as a 

method of teaching and the dependent variable was the writing skills.  
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Selecting a topic : 

A creative teacher can select any task to be performed in the classroom but designing a task is 

not as easy as  selecting a task. Hence a teacher ought to be cautious while selecting a task. First 

of all the teacher should  select a task from real life situations. Tasks should be realistic in three 

aspects: first, the designer of the task should choose language and expressions used in daily life 

communication, selecting the plot and background of the task from real life. Secondly, the 

circumstances involving the task should enable learners to experience and practice real language 

skills. Thirdly, the task-based activities should be as close as possible to the learners’ 

backgrounds. Tasks could be relatively real but teachers should try to create tasks as real as 

possible to provide learners with substantial unrefined language and information so as to get 

them actively involved in the activities (Zhu Lin (Julia)April 25, 2009). A cognitive approach to 

classifying tasks is based on the kind of cognitive operations different types of tasks involve. 

Prabhu (1982) distinguishes three general types of tasks based on the kind of cognitive activity 

involved: Information-gap activity ,  Reasoning-gap activity , and Opinion-gap activity.   

Information-gap activity  involves ‘a transfer of given information from one form to another, 

generally calling for the encoding or decoding of information from or into language . A pie-chart 

with information was selected for administration  and the topic belonged  Information-gap 

activity  . Goal of the task was to teach ‘Subject –verb agreement’, to enable the students to 

create sentences,  keeping in mind the ‘subject-verb agreement’ and  engage in conversation.  

 The pie chart is shown below.  
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Parameters : Writing skills test parameters were Spelling & Punctuation, Vocabulary, Sentence 

Structure, Cohesion & Style, Clarity & accuracy and 2 marks were allotted to each. 

The present study is an answer to the following question. The present study is conducted to 

investigate the effect of Task-Based Language Teaching on students’ writing  skills. In order to 

achieve this objective, pre-test before the experiment and post-test after the experiment were 

conducted 

Pre-test : The students were given a sheet of paper with a pie chart and were instructed to transfer 

visual information into verbal .The teacher was just passive. The students were left free to write 

in their own style, there were no guidelines, no assistance, and no help from the teacher. Half 

hour duration was given to the students to complete the pre-test. After the test was over, the 

scripts were collected for evaluation. Marking grid was followed to evaluate the papers and to 

collect data. After pre-test, experiment commenced. 

Experiment Procedure:  

According to Wills (1996) , teaching framework in TBLT can be divided into three stages:  Pre-

task , Task-cycle , and language focus. Here the task involves the four language skills of 

listening , speaking , reading , and writing. Learners start with experiencing the practice of 

language , and end with reviewing the rules of language. 

Rod Ellis outlines five steps approach to develop grammatical knowledge of a problematic 

feature (2002, pp. 30-31) 

  Listening to Comprehend: Students listen to comprehend a text that has been structured 

to contain several examples of the target form.  

  Listening to notice: Students listen to the same text again, but are given a gap-fill 

exercise. The target form is missing and the students simply fill it in exactly as they hear 

it to help them notice the form.  

  Understanding the grammar point: With help from the teacher, the students analyze the 

data and "discover" the rule. 
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  Checking: Students are given a written text containing errors and are asked to correct 

them.  

  Trying it: Students apply their knowledge in a production activity.  

The same steps were followed during the experiment. The first step to start the administration is 

to introduce the topic. The topic was introduced. Students were motivated to come out with  

relevant words and phrases and at the same time they were also guided  with some useful 

vocabulary. Students were given preparation time to think about how to do the task. During the 

pre-task phase the learners were also involved with their schematic knowledge of the lexis 

related to their task.   

Task Cycle 

Task cycle can be considered as the time learners getting on the stage because they have chance 

to perform, produce whatever they know. By Richards& Rodgers (1986),  it is explained as a 

response to the pre-task activity such as reading a text / hearing a recording. Learners work in 

pairs or groups in their target language. They use the target language  spontaneously of which is 

the aim of task cycle. At this stage the students started working in pairs and used the target 

language to transform the information from visual to verbal , made a report and presented it 

before the class. Here the teacher observed a few grammatical errors in sentence construction. 

Language Focus: The outcome of the activity takes place at this stage. The  teacher gets the 

students sometimes to find a word or a phrase, read, underline, and classify the focus which can 

be a verb tense or an adjective and so on. Teacher is the conductor of the classroom because here 

again she makes learners start and continue on their own. At that time of course, she answers all 

the questions students raise. In the end , she sums the activity up and helps learners see what they 

have learnt. The final phase in the framework, the language focus, provides an opportunity for 

form-focused work. In this phase, some of the specific features of the language, which occurred 

naturally during the task, are identified and analyzed. This phase may also contain a practice 

stage in which the teacher conducts practice of the new word, phrases, or patterns which 

occurred in the analysis activities, the task text, or the report phase. Materials (included at 
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bottom):(i). Dialogue - for teacher  to read. (ii).  Dialogue- cloze, (iii) analyze sheet, and  (iv) 

exercise-1-checking , (v) exercise-2-Trying it .  

Procedure: The teacher read the following dialogues orally to students one or two times and if 

they did  not follow, more times.   

 Dialogue  - for teacher  to read. The conversation is between two students A and B. 

A :  Athletes  usually eat substantial meals. 

B :  But wrestlers  take heavy meals. 

A :  Yes, you are right. 

B : Do you know our friend Steve eats very little.?  

A ; Yes, I know. Even though he takes very little food, he walks four miles every day. 

A ;  One more thing about him is that he likes a challenging job.  

B : That’s good. Do you know when Steve comes to my home, my mom gives him noodles as  

       he loves it. 

A :  Yes, I know. Aunty is very affectionate. But noodles , you know, is tasty  but it is not a  

        healthy item.. 

B:   Yes, we should see that he takes healthy item in his breakfast. 

 

After reading the dialogue for the students’ listening purpose , the teacher asked them a few 

questions which are as follows. 

(i). Who takes heavy meals? (ii). What does Mom give Steve? (iii). Which is not a healthy item?   

Dialogue -- Cloze Exercises 

 At this step the ‘dialogue-cloze exercises ’ were read out again to the students . They filled  in 

blanks as they heard . 

 A :  Athletes usually ---------(eat/eats) substantial meals. 

B :  But wrestlers -----------(takes/take) heavy meals. 

A :  Yes, you ---------(is/are) right. 

B : Do you ------------(know/knows) our friend Steve -------- (eat/eats) very little.?  

A : Yes, I know. Even though he -------------(takes/take) very little food, he walks four miles  
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         every day. 

A :  One more thing about him is that he ---------(like/likes) a challenging job.  

B : That’s good. Do you know when Steve ---------(come/comes) to my home, my mom --------- 

     (give/gives)  him noodles as he -----------(love/loves) it. 

A :  Yes, I know. Aunty (is/are) very affectionate. But noodles you know, is tasty  but it is not a  

      healthy item.. 

B: Yes, we should see that he ---------(take/takes) healthy item in his breakfast. 

Analyze -- Understanding the Grammar Point 

At this step the teacher instructed the students to analyze the following sentences from the        

given dialogues  and asked them to write a rule to describe the patterns they found. 

 A :  Atheletes usually eat substantial meals. 

B :  But wrestles  take heavy meals. 

A :  Yes, you are right. 

B : Do you know our friend Steve eats very little.?  

A : Yes, I know. Even though he takes very little food, he walks four miles every day. 

  One more thing about him is that he likes a challenging job.  

B : That’s good. Do you know when Steve comes to my home, my Mom gives him noodles as  

        he loves it. 

A :  Yes, I know. Aunty is very affectionate. But noodles you know, is tasty  but it is not a  

        healthy item.. 

B:   Yes, we should see that he takes healthy item in his breakfast. 

Extra examples 

Choose from each set of parentheses,  the verb form that agrees with the subject of the sentence.    

1.Everyone ( love, loves ) fresh and sweet fruits. 

2. The grass (turn , turns ) brown when it is  extreme heat. 

3.The runners (dash , dashes ) through the crowded street in the town.. 

4. The subject of his thesis (was , were) political campaigns. 

5. Economics (is , are) the science of money and credit. 
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The researcher asked the students to guess the rule and write it down in their notebooks. But 

none of the students could say the rule. They didn’t even know the subject of a sentence. The 

researcher , then gave an example ‘The master of three houses is extravagant’ and analyzed  it 

between subject and predicate, then  subject and a verb . In the given example ‘the master’ is the 

subject but not ‘three houses’. Hence it is clear that ‘the master’ is singular and it will take 

singular verb ‘is’ 

Real rule : A present tense verb form agrees with the subject noun or pronoun of the sentence. 

Use a singular form verb with singular noun subjects and with the pronoun subjects he, she, it. 

Exercise-1-Checking 

Look at the  following sentences. If the sentence contains an error, correct it. If it does’t, don’t. 

1. The first two chapters of this book are very important.------------------------------------------------ 

2. The Magistrate has passed orders for his release from prison.---------------------------------------- 

3. Mathematics are a branch of study in every school.--------------------------------------------------- 

4. Children loves eating chocolates.------------------------------------------------------ 

6. The news are true. ------------------------------------------ 

Exercise - 2 -- Trying it 

During this exercise the students were encouraged to construct sentences keeping in mind 

‘subject-verb agreement’. Here all the pairs were instructed to utilize the given prompts as the 

subject of the sentence  and apply appropriate verbs and converse.  

Rooney (2000) shows a standard grammar box presentation and her studies finds out that this 

kind of grammar box presentation exercise would  help prepare students do some kind of fluency 

activity based on the functions covered. Typical activities found at this point include partner 

interviews. For example,  What do you want to become?  What does your friend want to 

become? The partners asked each other questions  and then reported their findings to a group or 
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the whole class. Rooney’s pattern was followed and  the following table was presented to elicit 

number of sentences from the students.  

                          Subject –verb concord 

Subject Verb Complement 

Birds fly /flies in the sky. 

The stars twinkle/twinkles in the sky. 

The children is/are noisy. 

The sheep is/are skinny and bony. 

The P.M. with all his 

cabinet members 

has /have submitted his resignation to the 

president. 

 

Post-test : After the experiment ,the same Pie chart was given to the students and Post-test was 

conducted. Answer sheets at the end of the test were collected .The scripts were evaluated for the 

data collection. Findings were drawn. 

Performance of a student in  pre and post test is shown in the photocopy of the answer scripts in 

appendix-1 

 Data Interpretation and Results 

Total score of 75 students in all 5 components in pre and post test was calculated and thereafter 

mean percentage. A comparison was made to find out if the mean scores in post-test were higher 

than that of in pre-test. The following table presents the data collected and measured. 

 

Parameters/Comp

-onents 

Spelling 

&Punctuati

-on 

Vocab

-ulary 

Sentence 

structure

. 

cohesion 

and style 

clarity and 

accuracy 

Total Mean % 

Total score of 75 

samples in pre test 

83 93 55 52 49 332 44.26 

Mean % in Pre- 55.3 62 36.6 34.6 32.6 44.26 44.26 
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test 

Total score of 75 

samples in post 

test 

110.5 109 94 98 91.5 503 67.1 

Mean % in Post-

test 

73.7 72.7 62.7 65.3 61 67.1 67.1 

 

 A bar-diagram showing the average percentage of students in pre-test and post-test 

 

 

Diagrammatic representation of average scores in pre and post tests in all the  five components 
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 Major Findings and Recommendations 

The results show that there is a positive effect of TBLT on the students’ writing communicative 

ability as the average mean scores of 75 students in their post-test (67%) is greater than that of in 

their pre-test (44.3% ). In five different components, ‘spelling and punctuation’, ‘vocabulary’, 

‘sentence structure’, ‘cohesion and style’, ‘clarity and accuracy’, the students scored an average 

percentage of (73.7,  72.7, 62.7, 65.3, and 61) respectively in post test which is alarmingly higher 

than that of in  pre-test (55.3,  62,  36.6,  34.6, and 32.6). Hence it is obvious that there is a 

positive effect of TBLT on students’ language acquisition. Students have acquired accuracy 

(32.6>61) as the task is repeated. They also learn grammar rules with a smile. The present study 

indicates that TBLT has the following advantages. 

 Students spend a lot of time communicating as TBLT is a communicative approach . 

 Students’ needs to express themselves result in exploration of the language. 

 TBLT supports the notion that learning occurs most effectively when the tasks are related 

to real life situations. 

 TBLT provides students adequate time to plan. According to Long (1990) providing 

opportunities to plan can increase the quantity and quality of the language, learners 

generate. As the task is repeated, students acquire fluency and accuracy.  
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Recommendations : Based on this significant study, it is recommended that the teachers of 

English at Engineering colleges need to adopt TBLT technique to enhance the writing skills of 

the students. Teachers  should strictly  adopt TBLT methodology in their language classrooms to 

enable their students to become proficient in writing skills through  goal-oriented tasks.  It is also 

suggested that further research on TBLT must be carried out at engineering colleges not only in 

A.P. but also in other states of India.  

Suggestions to the Teachers of English 

The teacher should be clear on what skills he/she is trying to develop. Next, the teacher needs to 

decide on which means (or type of exercise) can facilitate learning of the target area. Once the 

target skill areas and means of implementation are defined, the teacher can then proceed to focus 

on what topic can be employed to ensure student participation. In TBLT the teacher has a lot of 

opportunities to develop certain activities . The teacher can use  writing tasks with fun activities 

and familiar topics to the students, for example, describing students’ person, their home town, 

their interest and hobbies, their daily activities, their childhood, their ambition, their future plan,  

etc. They can explore their ideas freely and use their own words without worrying about 

mistakes in using tenses and apt & appropriate words. When they practice to write continually 

and complete their tasks, they can build their vocabulary, get correct tense, grammar, spelling, 

punctuation, and appropriate words. The familiarity of the topic creates interest among the 

students. Selection of tasks and the enjoyment in conducting the task are the solution of students’ 

problems in writing..   Students may learn to write when they have adequate pre-communicative 

input: when they have something to write about and when they know what they want to write.  

 

Conclusion  

The results show that there is a significant effect of using TBLT on overall written 

communication skills among the students of Swarnandhra Engineering College (SWEC). 

The present findings are in tune with those of Fotos and Ellis (1991) , Scott (1989) , 

Cheng-jun Wang. (2006), according to whom task-based language teaching methodology 

has greater effect on students’ writing skills.  
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