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Abstract  

English is instrumental to achieve our bigger goals in the globalized world and without English 

people can’t progress in the competitive and fast moving world. English is the magic key which 

opens many gates and which brings opportunities to people who hold this magic key. Most of the 

people in the world are bilinguals or multi-linguals and these bi/multi-linguals are fluent 

speakers of English. English is the lingua-franca in the countries which have so many ethnicities 

and intricate culture. English helps different ethnic groups co-exist in harmony and peace in the 

multi-cultural societies..  
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Language Problems and Types of Political and Socio-cultural Integration 

National integration is the result of modern technology and modern life styles. The resources 

require for the modern technology and modern life is substantial and most frequently adequate. 

So, unification of modern technology and modern life derive from current supra-regional myths 

and symbols. These resulted in focusing on a western language and western-trained elite is most 

congruent with the requirements of present national efficacy and present national mythology. As 

the past is comparatively divisive and archaic (Fishman, 1968).Fishman (1968) says that new 

nations are less integrated at the national level than the pre-industrial great traditions of old 

developing countries. In the case of national and regional interest of a nation, local languages are 

considered for transitional or short-term purposes only rather than for a broad range integrative 

goals-cultural or political. The transformational from convention to larger scale nationalism 

demands the acquisition of a foreign process of living with what they have started imbibing the 

socio-cultural integration (Fishman, 1968). The language issues of the ethnically divided new 
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nation reflects its greater stress on political integration and on the successful nationism on which 

it initially depends (Fishman,1968). 

Though some focus might be given to the pedagogic demands of initial literacy for young people 

and to terminal literacy for old people in a few local languages or language in contact, the lion’s 

share of literacy effort and resources is placed at the disposal of spreading of the adopted western 

tongue of present political integration (Fishman, 1968). Transitional quality of the language 

efforts and language objectives of new nations is a consequence of transitional quality of the 

socio-cultural objectives of the nations. The language shift toward the western-form may be 

explicit or implicit gain of nation-oriented social policy. Bilingualism is supposed to be 

transitional and is so biculturalism (Fishman, 1968). The hitch of newly developing nations is not 

that of accomplishing socio-culture or political integration, but more of modernizing the 

integration already acquired in terms of many centuries. The language issues of the old 

developing societies are very different from those of the new developing societies. The classical 

standard languages of these societies differ enormously from the present vernaculars of the 

masses which need to be mobilized, in case national progress and modernization have to be 

acquired. Besides, these languages   should be developed to cope with the western technology 

and procedure and simplified to speed up extensive literacy and large scale participation. The 

modern philosophies and modern objectives are prone to be westernized or internationalized by 

themselves in language and education.  The modern learned people may face hardships in 

extracting accurate and appropriate meaning from technical communication (Fishman, 1968). 

Generally, language institutes, language agencies and language associations often adopt different 

positions and proceed at differing rates with regard to development and government which old 

developing nation society possesses. So far as new nations are concerned, they often employ 

vernaculars for transitional purpose: extensive adoption of a western language. The old 

developing societies often recognize a western language for transitional purpose for which a 

modern and simplified indigenous language is adopted (Fishman, 1968). In terms of language 

politics, it is an ominous phenomenon but it is class-related in old developing nations. A 

successful language policy normally leads to bilingualism without diglossia whereas a successful 
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language policy in the old developing nations render bilingual each successive monolingual 

generation with regard to the language policy of old developing nations(Fishman,1968:495) 

describes as follows: 

“while interpretation (“interference”) and switching between varieties certainly occurs in the 

everyday speech of common folk and in the excited or intimate speech of even the more 

educated, the undeniably greater appropriateness of each variety for specific contexts and 

functions, and the availability of purity guardians for one or more of these varieties, 

safeguard their coexistence, barring excessively rapid and disruptive social change” 

Fishman (1968) also views that the old developing nations are able to have stable and wide-

spread coexistence of separate languages which have not lost contact with their great tradition, 

and that this points out the continued viability of those traditions in the very face of development 

and modernization. He continues to say old nation could be a model for indigenous bilingual 

situation. This view is not viable in the case of Sri Lanka-an old developing country. 

In Fishman’s view (1968) in model bicultural society participation contribute to national 

integration on both the acculturation and the efficiency levels. As far as Sri Lanka is concerned, 

this has been absent for nearly 60 years and country had long engaged in civil war. Still there is 

no promising sign of integration of the minorities with ethnic majority. But, the government of 

Sri Lanka proposed a tentative solution in 2002 to draw the minorities to the main stream of the 

nation. The government proposed a policy that all the people should become bilingual in Tamil 

and Sinhala. With respect to this, government of Sri Lanka organized bilingual teaching 

programs to the officers in the state administrative mechanism. That is, teaching Tamil to the 

officials from ethnic majority whose mother tongue is not Tamil .likewise, teaching Sinhala to 

the official from ethnic minorities whose mother tongue is not Sinhala. This program is still in 

practice. In some universities, certificate of proficiency courses are offered both in Tamil and 

Sinhala. However, the success of this program is not yet evaluated. 
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English in the Modern world 

English plays a big role in the globalized world and it is the instrument  to open  new gates in the 

fast moving globe. English seems to be a liberator, that is to say, English helps poor and 

marginalized people to get better opportunities which do uplift their life style, well-being, social 

and financial status. In a country which has very diverse culture and mullti-ethnicities, English 

links up people with each other.In the case of immigrants , English is the only weapon to become 

integrated in countries like Canada, Austrliya, and Uk . According to Huddleton(2011), 

Today, Australia, Canada, and the UK benefit from policies that slightly encourage 

legal residents to put down permanent roots in their community, become full citizens, 

and fight discrimination. Before they can naturalise, most will have weak political 

rights in the three countries, especially compared to Ireland or other Northern 

European countries. During this time, many temporary workers in the UK and 

Australia will also have to live without the equal job support and flexibility that 

everyone enjoys in Canada  (P.3). 

The UK has enforced some stringent rules on family reunion and as per new immigration policy 

the spouses should pass the pre –entry test which tests the English proficiency of the immigrants. 

In UK, many immigrants are living from many parts of the world, and they get UK citizenship. 

The government of UK tries to integrate immigrants by making immigrants learn English. The 

countries like Canada and Australia have flexible immigration policies but still English is the 

instrument for successful integration. 

In countries like India and Sri lanka, English plays a role of link language and these countries 

were colonized by Portuguese, Dutch and British, it was British who introduced English medium 

education through missionary schools. The need for introducing English medium education was 

to recruit local employees to British government mechanism. Quite interestingly, a sizable local 

people became bilinguals who were able to use English very well along with their mother 

tongue. This was how English bilingualism came into existence in Sri Lanka and India, in 

particular. 
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Models of Bilingual Education 

There are three bilingual education models practices in the world(Richards and scmidit,2002). 

These models are used to make the learners acquire target language. These models are 

categorized as follows: 

English is introduced as medium of instruction when a child is joining the school. It also called 

immersion, that is to say, the home language of the child is different from the school language 

and the child has to either swim or sing. In the international schools in Sri Lanka, this immersion 

model is used, and it is observed that children end up with semi bi/multilingualism because the 

Cognitive Academic Language Proficiency of the children is very weak in both language and 

children suffer from negative cognitive effects (Cummins,1985).According to Cummins(1978), 

underlying language proficiency is common across the languages. It is emphasized that to 

develop the CALP in the first language, a child might need 5-7 years and  child is exposed to 

English in grade  one when he/she enters school ,and he/she is unable to attain mastery in CALP 

of his /her first language. So, the threshold level of the of child in L1 is low, and this will result 

in second language acquisition (Cummins,2004). 

Further, the transitional model is also used in Sri Lanka, and this model is introduced when 

regional medium students enter the universities for their higher studies. Here, students are taught 

in vernacular medium upto advanced level and then once they are selected for courses like 

Medicine, Engineering, Law, Natural Sciences, etc. They are forced to continue their studies in 

English. In transitional model, the children are not given a chance to learn their L1 and they 

switch over to English . This kind of model helps the learners to acquire L2 and the learners will 

lose their grip on their L1. Therefore, children benefit from L2 cognitive effects. As far as their 

L1 is considered, children don’t benefit from cognitive effects. Finally, this leads for a 

subtractive bilingualism. 

Maintenance model is the one which is very profitable in the contexts where there is a diverse 

culture. In this  model, the child is able to acquire  proficiency in L1 and L2 . When the child 

enters the school, the child is given a chance to learn his/her subjects in the home language that 
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is L1 and later child is exposed to L2 gradually. For example, in the schools in Jaffna, the 

children are taught in Tamil upto grade five and English is introduced as medium of instruction 

when he/she moves to grade six. In grade six, some six subjects are taught in English and other 

four subjects are taught in Tamil. As a result ,the child is able to benefit from positive cognitive 

effects and eventually he/she will be a balanced bilingual. 

In view of the bilingual education models practiced across the world, one may understand that 

maintenance model of bilingual education is the most useful one in multilingual and 

multicultural societies as this models help the learner to preserve their native language and 

culture while acquiring mastery in the target language that is English . 

Multilingual Education for Global Justice 

 

The class interest that Marx and Engels emphasized are now fostered by means of what we call 

Corporate Globalization that is being widely described and investigated: “ Globalisation is an 

attempt to extend corporate monopoly control over the globe. Over every national economy. 

Over every local economy. Over every life” (Michael Parenti n.d cited in Skutnabb-

Kangas,2009:36). 

The question raised with regard to globalization is if globalization heads to more homogenization 

or more diversification. Mufwene(2008) holds a view that McDonaldisation does not lead to 

uniformity as the “McDonald menu is partly adapted to the local diet(Skutnabb-

Kangas,2009).Linguistic globalization should be analyzed within polito-economic framework 

that is related to the hierachisation of language to international and local power relations. Many 

linguists of the opinion that linguistic, cultural and biological homogenization, and bicultural 

homogenization is dangerous to the world in many ways. In this regard, Colin Baker expresses 

his view as follows; 

“In the language of ecology, the strongest ecosystem is those that are the most diverse. That is, 

diversity is directly related to stability; variety is important for long-term survival. Our success 

on this planet has been due to an ability to adapt to different kinds of environment over 
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thousands of years (atmosphere as well as cultural). Such ability is born out of diversity. Thus 

language and cultural diversity maximizes chances of human success and adaptability”(Colin 

Baker, 2001;281 cited in Skutnabb-Kangas,2009:37). 

 Multilinguality and New World Order  

 

Due to imperialism and economic and cultural exploitation, a large scale of linguistic genocide is 

being staged by the policymakers of the big countries (Skutnabb-Kangas,2000, 

Phillipson,2001,Agnihotri,2009). These stark realities make us think to formulate some 

alternative view that helps to promote equity and democracy. The view of multilinguality has 

begun to conceptualize a new world order. It is believed very firmly that focus on multilinguality 

will make our society democratic and participatory. In the case of Sri Lanka, there is no common 

lingua-franca between northeast and the south parts of Sri Lanka because of dichotomous 

language policies operated by the state for the purpose of political gain. The Malay and Burger, 

the languages spoken by Malay people and Burgers, are dead in Sri Lanka , as there was no 

charter to protect those languages from extinction. The notion of English medium education was 

sprouted from the elites and officials in the government led by Ranil Wickrsmasinghe in 2002. It 

was initiated by the government with a view to bridge the gap between ethnic minorities-Tamils 

and the ethnic majority-Sinhalese. But, it has not got the desired goal so far. The other reason for 

reintroduction of English medium education might be that  many parents felt that vernacular 

medium education did not prepare their children well to continue their children’ higher 

education. So, the English medium education would prepare their children to face the challenges 

coming up in the tertiary education. This notion was prevailing among countryside people. The 

proficiency in English would increase the fluidity of higher education and employment rather 

than stagnation. Therefore, multilinguality and multilingual and multi-cultural societies and 

classrooms are the default situations and language behavior in its social context should be 

probed, and consequently the social, political and pedagogical implications of the language 

behaviors. 
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