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Abstract:  

The object of this paper is to present Task-based Language Teaching (TBLT), to carry 
out the method of TBLT in English classes and to create a real purpose for language use 
and provide a natural context for language study. Task-Based Language Teaching refers 
to an approach based on the use of task as the core unit of planning and instruction in 
language teaching. Considering the principles of TBLT, it seems tasks as classroom 
undertakings that are intended to result in pragmatic language use. Tasks are a central 
component of TBLT in language classrooms because they provide a context that activates 
learning processes and promotes L2 learning. It is important to remember that TBLT is 
an approach rather than a method. It assumes that the teacher respects the students as 
individuals and wants them to succeed. It also acknowledges that motivation, attitudes to 
learning, students’ beliefs, language anxiety and preferred learning styles, have more 
effect on learning than materials or methods. We therefore need to take these into account 
in classrooms, taking advantage of the opportunity TBLT gives teachers to promote a 
student-centered learning environment. Teacher-centered controls, threats, rewards and 
restrictions are not an effective means of stimulating learning, since no-one can be forced 
to learn. If we can instead stimulate a need to learn, and a desire to learn, based on 
unconditional respect and mutual trust, learning will take place in an enjoyable and 
facilitative way. 
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 Task-Based Language Teaching (TBLT) is an educational framework for the theory and 

practice of teaching second or foreign languages. Based on empirical research, TBLT adopts 

meaning-based, communicative tasks as the central unit for defining language learning needs, 

determining curriculum goals, designing activity in the (language) classroom, and assessing 

language competencies 

Task-Based Language Teaching refers to an approach based on the use of task as the core 

unit of planning and instruction in language teaching. In 1980s some of its advocates present it as 

logical developments of Communicative Language teaching movements. With the beginning of 
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the communicative language teaching approach in the early 1980s and much emphasis on 

learners’ communicative abilities over the last two decades, the term Task-based Language 

Teaching came into prevalent use in the field of Second Language Acquisition in terms of 

developing process-oriented syllabi and designing communicative tasks to promote learners’ 

actual language use. Within the varying interpretations of TBLT related to classroom practice, 

recent studies exhibit three recurrent features:  

TBLT is compatible with a learner-centred educational philosophy. It consists of 

particular components, such as goal, procedure, specific outcome. It advocates content-oriented 

meaningful activities rather than linguistic forms. Since then, continued theory building and an 

ever growing body of empirical research has brought this field of interest to full maturity, a fact 

that is impressively demonstrated by research overviews in book length and several edited 

volumes. 

 The primary goal of TBLT has been, firstly, to describe, to analyze and to predict the 

language use and the communicative patterns learners are engaged in when carry out a task; and 

secondly, to determine the contribution of these communicative patterns to Second Language 

Acquisition. In this respect, TBLT addresses questions which are at the center of attention in 

Second Language Acquisition research. These are concerns, such as the relationship between 

target language perception, processing, production and language learning. The central goal, then, 

was to establish a close relationship between a certain learning environment, a communicative 

behaviour resulting from this learning environment i.e. task-based L2 performance, and Second 

Language Acquisition. As Long and Crookes (1987) have stated:  

It should be possible to build up a multi-dimensional classification, organizing 

tasks in terms of their potential for second language learning on the basis of 

psycho linguistically and psychologically-motivated dimensions (Long , 197). 

TBLT is motivated primarily by a theory of learning rather than a theory of language. 

However, several assumptions about the nature of language can be said to underlie current 

approaches to TBLT.  During the 1980s, Communicative Language Teaching was dominant in 
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the field of Second Language Acquisition. Ellis (2003) argued that CLT has traditionally 

employed a Present-Practice-Produce procedure mainly directed at the linguistic forms of the 

target language. Willis (1996) states that presentation of a single point of grammar or a function, 

practicing of newly grasped rule or pattern, and relatively free language production in a wider 

context consolidate what has been presented and practiced, such as a communication task or a 

role play activity. 

The crux idea of TBLT is the task. The definition of a task has evolved over the last 

twenty years by empirical research in classroom implementation. There are several interpretation 

based on everything from the real world to pedagogical perspectives of tasks. The definitions 

from various perspectives are discussed chronologically. 

Long- “What people do in everyday life, at work, at play, and in between?, Breen- “A 

range of work plans for exercise and activities in language instruction”, Little John- “Any 

proposal within the materials for action undertaken by the learners to bring up the foreign 

language learning”, Skehan- “Meaning, task completion, the real-world and outcome are 

focused”, Willis- “A classroom undertaking for a communicative purpose to achieve an 

outcome”, Ellis- “A work plan that requires learners to process language pragmatically to 

achieve an outcome” and Nunan – “A piece of classroom work to convey meaning rather than to 

manipulate form”. In the conclusion, considering the principles of TBLT, the author defines 

tasks as classroom undertakings that are intended to result in pragmatic language use. Tasks are a 

key component of TBLT in language classrooms because they provide a context that activates 

learning processes and promotes second language learning. 

Among these definitions, Nunan’s definition is the best. Nunan (2005) suggests the 

following eight principles of TBL:  

(i) Scaffolding: Lessons and materials should provide support to the students. (ii)Task 

chains: Each exercise, activity and task should build upon the ones that have gone before.  

(iii) Recycling: Recycling language maximizes opportunities for learning,  
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(iv) Organic learning: Language ability “grows” gradually,  

(v) Active learning: Learners learn best by actively using the language they are learning. 

They learn by doing,  

(vi) Integration: The lesson should teach grammatical form and how the form is used for 

purposes of Communication, 

(vii) Reflection: Learners should be given opportunities to think about what they have 

learned and how well they are doing,  

(viii) Copying to creation: Learners should not only drill and practice what has been 

written for them, but also be given the opportunity to use their creativity and imagination 

and what they have learned to solve real world tasks. 

Task was defined as an activity in which “the target language is used by the learner for a 

communicative purpose in order to achieve an outcome” (Willis, 23). For the TBL framework, a 

three-phase, pre-task, task cycle, post-task process, combining features of the TBL frameworks 

by Willis, Gatbonton , and Estaire and Zanon was developed.  

The pre-task phase has three basic functions: (i) To introduce and create interest in doing 

a task on the chosen topic, (ii) To activate topic-related words, phrases and target sentences that 

will be useful in carrying out the task and in the real world; (iii) Optional function is the 

inclusion of an enabling task to help students communicate as smoothly as possible during the 

task cycle. 

The task cycle consists of the tasks plus planning and report phases. In which students 

present spoken or written reports of the work done in the tasks. During the task phase, students 

work in pairs or groups and use whatever linguistic resources they possess to achieve the goals of 

the task. Then, to avoid the risk of developing fluency at the expense of accuracy, they work with 

the teacher to improve their language while planning their reports of the task. Before or during 

the task cycle, the teacher can expose students to language in use by having them listen to a 

recording of other people doing the task, or by having they read a text related to the task topic. 
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The final phase in the framework, the language focus, provides an opportunity for form-

focused work. In this phase, some of the specific features of the language, which occurred 

naturally during the task, are identified and analyzed. Among the possible starting points for 

analysis activities are functions, syntax, words or parts of words, categories of meaning or use, 

and phonological features.  

To begin the process of creating the new program, it was first of all necessary to develop 

a plan that could be followed when adapting a unit of structural/functional materials. It was 

decided that the first step would be to consult the table of contents and find out what functions 

are covered in the unit. The next step would involve analyzing the various activities that 

comprise the unit and discover if any of them could serve, or be adapted to serve, as a central 

communicative task around which a TBL framework could be constructed in order to teach these 

skills. Once a task or series of tasks had been decided upon (either by selecting a suitable activity 

in the Tyndale materials, adapting an activity in order to meet the definition of a task, choosing a 

task from another source, or designing a new task), the next step was to construct a TBL 

framework around the chosen task(s).  

It is quite doubted that whether these activities or steps should be called “tasks”? The 

author thinks both teachers and students will feel dull and bored by doing these asking, 

answering and checking. So in addition to design what type of task to include in a lesson, the 

teachers need to make decisions about what students will be asked to communicate about and 

what skills or abilities the students need to be trained through the task. Thus, a key element in the 

design of the task must be to the choice of thematic content. Now the syllabus of the textbook the 

teachers are using is developed for the Communicational Teaching Project. Many of the tasks 

included are built around the themes that are directly related to the students’ school or social life 

that they are expected to be familiar with. Now what the author is interested in and also more 

concerned about is how the teachers put those wonderful tasks into practice in each individual 

lessons, making students learn and fulfil those tasks through carrying out the effective activities 

designed by the teachers. 
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The purpose is to prepare the students to perform the task in ways that will promote 

acquisition. We know it is very important to present a task in a way that motivates learners. 

There are some alternatives which can be tackled procedures in one of the four ways below, such 

as supporting students in performing a task similar to the task they will perform in the during 

task phase of the lesson, asking students to observe a model of how to perform the task, engaging 

students to non-task activities designed to prepare them to perform the task, and strategic 

planning of the main task performance. 

The methodological option available to the teachers in the during-task phrase is of two 

basic kinds. First, there are various options relating to how the task is to be undertaken that can 

be taken prior to the actual performance of the task and thus planned for by the teacher. These 

will be called “task performance options”. Second, there are a number of “process options” that 

involve the teacher and students in online decision making about how to perform the task as it is 

being completed. 

The post-task phase affords a number of options. These have three major pedagogical 

goals such as to provide an opportunity for a repeat performance of the task; to encourage 

reflection on how the task was performed; to encourage attention to form, in particular to those 

forms that proved problematic to the learners when they performed the task. 

As the task-based approach is so popular, it must have its own advantages. Among the 

other advantages of using a task-based approach to language teaching is that, it Allows for a 

needs analysis, thus allowing course content to be matched to identify student needs, it Is 

supported by a large body of empirical evidence, thus allowing decisions regarding materials 

design and methodology to be based on the research findings of classroom-centred language 

learning, it Allows evaluation to be based primarily on task-based criterion-referenced testing. 

Students can now be evaluated on their ability to perform a task according to a certain criterion 

rather than on their ability to successfully complete a discrete-point test, it allows for form-

focused instruction. There is now considerable evidence (Long, 1988), particularly from research 

studies which have compared naturalistic L2 learners to instructed L2 learners, that form-focused 
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instruction within a communicative context can be beneficial. Like any other teaching approach, 

TBL is not perfect. But it also has its shortcomings. Any approach alone does not solve all 

problems. Any approach alone does not meet all the requirements. 

The traditional teaching has some disadvantages. In traditional English teaching, the 

translation approach, the TTT approaches Test-Teach-Test or the others and other approaches 

were used. Then, English teaching researcher tried many teaching methods. Among them, the 

PPP approach Presentation, Practice and Production is the most influential method. But no 

matter what method it is, teachers design activities from pedagogical angle, but hardly consider 

in terms of life. The role of teacher is just person who inculcates the knowledge but not leader. 

All the methods more or less make the subject lose its interests; the students’ innovation ability 

cannot be improved as well. As a result, when the students go into the society, they often follow 

the beaten track and are not brave enough. 

Few would question the pedagogical value of employing tasks as a vehicle for promoting 

communication and authentic language use in second language classroom, and depending on 

one’s definition of a task, tasks have long been part of the mainstream repertoire of language 

teaching techniques for teacher of many different methodological persuasions. Since TBLT is a 

new approach requiring a change in methodological focus rather than a new method requiring the 

wholesale learning of new teaching techniques, a text based on a structural/functional syllabus 

can provide some activities out of which task-based frameworks can be constructed. While a 

variety of design changes and changes in how the materials are used will typically be required, 

the biggest challenge for a designer involves redesigning grammar practice exercises into post-

task language analysis activities and coming up with tasks intensive enough to allow for 

comparative analysis. Many aspects of TBLT have yet to be justified, such as proposed schemes 

for task types, task sequencing, and evaluation of task performance. And the basic assumption of 

Task-Based Language Teaching approaches- remains in the domain of ideology rather than fact. 
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